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UNIVERSITY OF NORTHERN IOWA FACULTY SENATE
Agenda for Meeting of January 23, 2006
3:15 P.M. Great Reading Room, Seerley Hall

CALL TO ORDER
APPROVAL OF MINUTES

Minutes of the December 12, 2005 meeting
ANNOUNCEMENTS

1.
2.
3.
4.

Call for
Comments
Comments
Comments

Press Identification
from Interim Provost Lubker
from Faculty Chair, Sue Joslyn
from Chair Bankston

CONSIDERATION OF CALENDAR ITEMS FOR DOCKETING

•

896/806

Name Change, Department of Chemistry

897/807

Proposed UNI Policy on Split Faculty Appointments

898/808

Emeritus Status request, Barbara Lounsberry,
Department of English Language and Literature,
effective 01/06

899/809

Emeritus Status request, Jan C. Robbins, Department of
English Language and Literature, effective 12/05

NEW BUSINESS
ONGOING BUSINESS

799

Parking Resolution

CETL Task Force
CONSIDERATION OF DOCKETED ITEMS

805

•

Emeritus Status request for Carl Bollwinkel, Department of
Teaching, effective 8/05

ADJOURNMENT

••

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

Docket Number_ _ _ __

896

Name Change, Department of Chemistry

Standard Motions

•

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4 .

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _ 5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES
·- - -- -

•

:--~..--

University
Department of Chemistry

•

of~

Northern Iowa

9 January 2006
Dr. Ronnie Bankston
Chair, UNI Faculty Senate
Department of Communication Studies 0139
Dear Dr. Bankston:
The Department of Chemistry would like to change its title to the Department of Chemistry and
Biochemistry. As this action requires UNI Faculty Senate approval, we wish to have this change
included as a docket item at the Senate' s earliest convenience.
The addition ofbiochemistry to the department's name is a reflection of the steadily increasing
contributions of this discipline to research and knowledge in the traditional areas of chemistry.
This increase was acknowledged in 1999 by the American Chemical Society's Committee on
Professional Training, which added biochemistry to its list of core courses in chemistry that were
required for accreditation. The department responded by making 860: 154 Biochemistry I a
required course for its standard B.S. degree; it had already been a required course for the
department's B.S. degree in Chemistry with Biochemistry Emphasis since 1996.

•

•

The department affirmed the importance ofbiochemistry in its curricular and research offerings
by hiring an additional biochemist, Dr. Christy Miller, in 1999. She left after two years for a
similar position at Adams State University. The department subsequently sought to refill that
position on several occasions, and was recently successful in hiring Dr. Nalin Goonesekere. With
his arrival in the summer, biochemists will represent over one-quarter of the department's
fourteen-member instructional staff (John Bumpus, Nalin Goonesekere, Ira Simet, and Nancy
Simet). In addition, one staff member in the traditional area of organic chemistry, Kirk Manfredi,
has just completed a year-long Professional Development Assignment to explore research
interests that encompass a significant biochemical component. At least two other faculty
members, Duane Bartak and Curt Hanson, have worked on projects that use biochemical tools.
Judging from course enrollments and research choices, student interest in biochemistry is very
high. 860:154 Biochemistry I enrolls almost one hundred students each year, by far the
largest upper division course in the department and in the College ofNatural Sciences. 860:155
Biochemistry II averages eighteen students each spring semester, and 860:156 Biochemistry
Laboratory is chosen by about half that number. Occasional Biochemistry Seminar offerings and
the experimental Advanced Biochemistry course offered in Spring 2001 have regularly attracted
ten to twelve students each, despite the irregularity of their rotation schedules and the large
number of prerequisite courses they feature . Dr. Bumpus and Dr. Simet have enjoyed a steady
stream of undergraduate research students, often more than they can accommodate.
The department's interest in biochemistry is also reflected in its recent searches for a department
head and a chemical educator. In most of the advertisements and job descriptions associated with
those searches, degrees in either chemistry or biochemistry have been deemed suitable for
departmental hires. In addition, the advertisement used for our most recent department head
search indicated that "individuals with an interest in expanding undergraduate programs in areas
such as biochemistry or computational chemistry are particularly encouraged to apply."
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These actions reflect national trends as well. Among institutions similar to UNI, some have
separate Departments of Biochemistry. Many have a Department of Chemistry and Biochemistry
or a similarly-titled administrative unit. This trend is similarly apparent at many researchintensive universities, where interdisciplinary departments of chemistry, biochemistry, and
molecular biology are more the rule than the exception. (Please see the attached list.) Locally, the
recent establishment at UNI of a Major in Bioinformatics -- an area closely allied with
biochemistry and molecular biology -- showed that the interest in biochemistry extends to
cognate fields like computer science.

•

The Department has consulted with other departments in the College ofNatural Sciences and has
secured the approval of the College ofNatural Science Senate (meeting of 1 April 2005). In
addition, the Departments of Chemistry and Biochemistry at both the University of Iowa and
Iowa State University support the change (as shown in the attached responses to our department
head).
In summary, the increased visibility and contributions ofbiochemistry have expanded the
boundaries of the traditional chemistry major, and the department believes that this shift
should be reflected in the department's title. We therefore seek the Faculty Senate's approval for
this change, and we would be happy to discuss the matter with the Senate at any time.
Thank you for your help in this regard.
Sincerely,

.AL~
Ira Simet
Associate Professor

•

•

Departmental Status at UNI Peer Group Institutions
California State University- Fresno: Department of Chemistry; no biochemistry program in any
department .
Central Michigan University: Department of Chemistry; no biochemistry program in any
department
Illinois State University: Department of Chemistry; with Department of Biology, offers joint BS
in Biochemistry and Molecular Biology
Indiana State University: Department of Chemistry; offers BS in Chemistry with Biochemistry
Emphasis
Northern Arizona University: Department of Chemistry and Biochemistry
Ohio University: Department of Chemistry and Biochemistry
University of Minnesota- Duluth: Department of Chemistry and Biochemistry
University ofNorth Carolina- Greensboro: Department of Chemistry and Biochemistry
University of North Texas: Department of Chemistry; BS in Biochemistry is offered by
Department ofBiology
University of Wisconsin- Eau Claire: Department of Chemistry; offers BS in Chemistry with
Biochemistry/Molecular Biology Emphasis

Other U.S. Universities with Departments of Chemistry and Biochemistry (66)

•

•

Arizona State University
Baylor University
Bradley University
California Polytechnic University- San Luis Obispo
California State University - Fullerton
California State University - Long Beach
California State University- San Bernardino
Calvin College
Canisius College
Colgate University
College of Charleston
Eastern Washington University
Elizabethtown College
Fairfield University
Florida Atlantic University
Florida International University
Florida State University
George Mason University
Georgia Technological University
Harvard University (Department of Chemistry and Chemical Biology)
Hofstra University
Kennesaw State University
Manhattan College/College of Mount St. Vincent
Miami University of Ohio

Other U.S. Universities with Departments of Chemistry and Biochemistry, continued
Middlebury College
Montana State University
New Mexico State University
Niagara University
North Dakota State University
Northern Illinois University
Oberlin College
Old Dominion University
Queens College
Rider College
Rowan University
San Diego State University
San Francisco State University
Seton Hall University
Southern Illinois University- Carbondale
Swarthmore College
Taylor University
Texas State University- San Marcos
Texas Technological University
University of Alaska- Fairbanks
University of Arkansas
University of California- Los Angeles
University of California - San Diego
University of California - Santa Cruz
University of Colorado
University ofDelaware
University ofDenver
University ofMaryland
University of Maryland- Baltimore County
University of Massachusetts- Dartmouth
University of Missouri- St. Louis
University ofNorthern Colorado
University of Notre Dame
University of Oklahoma
University of South Carolina
University of Southern Mississippi
University of the Sciences in Philadelphia
University of Texas- Arlington
University of Texas- Austin
University of Wisconsin - Milwaukee
Utah State University
Worcester Polytechnic Institute

•

•

•
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------- Original Message -------Subject: RE: UNI Chemistry Dept proposes name changes
Date: Tue, 18 Oct 2005 13:42:45 -0500
From: Wiemer, David F <david-wiemer@uiowa.edu>
To: Shoshanna Coon <shoshanna.coon@uni.edu>
Dear Shoshanna,
The Department of Chemistry at the UI has no objections if you
decide to pursue this change of name.

If you haven't already done so, you might also want to contact
Prof John Donelson (john-donelson@uiowa.edu) who is head of the UI
Department of Biochemistry for the views of his Department.
Best wishes,
David
David F. Wiemer
Professor & Chair

•

------- Original Message -------Subject: RE: UNI Chemistry Dept proposes name changes
Date: Tue, 18 Oct 2005 13:47:01 -0500
From: Donelson, John <john-donelson@uiowa.edu>
To: Wiemer, David F <david-wiemer@uiowa.edu>, Shoshanna Coon
<shoshanna.coon@uni.edu>
Dear Dr. Coon,
We likewise do not have any objections if you decide to pursue a name
change in your department to the Department of Chemistry and
Biochemistry.
Sincerely yours,

•

John E. Donelson, Ph.D.
Professor and Chair
Department of Biochemistry
Carver College of Medicine
University of Iowa
Iowa City, Iowa 52242

'

-------- Original Message -------Subject: Re: UNI Chemistry Dept proposes name changes
Date: Wed, 19 Oct 2005 16:26:07-0500
From: Keith Woo <kwoo@iastate.edu>
To: Shoshanna Coon <shoshanna.coon@uni.edu>
References: <4 3 55 3EF 1. 903 0601 @uni. edu>

.

•

Dear Dr. Coon,
Our department has no objection to your proposed name changes.
Regards,
Keith Woo
Associate Chair
Department of Chemistry
Iowa State University
Ames, lA 50011

------- Original Message -----Subject: Re: UNI Chemistry Dept proposes name changes
Date: Mon, 14 Nov 2005 09:42:33 -0600
From: Alan Myers <ammyers@iastate.edu>
To: Shoshanna Coon <shoshanna.coon@uni.edu>
References: <4 3 55 3F 14.4080902@uni.edu>

•

Dear Dr. Coon,
I apologize for not responding to your inquiry earlier. I had presumed
that a comment would be needed only if we intended to object to your
name change, which is not the case. Could you please send me a copy of
the part of the proposal that includes a description of the nature of
the biochemistry aspects of your program (or a copy of the full
proposal, whichever is easier for you). I'll look that over and then
draft a brief memo that indicates our position on the proposed name
change. I will tend to that immediately.
Best regards,
Alan Myers
Professor and Chair, Department ofBBMB
Iowa State University
1210 Molecular Biology Building
Ames, lA 50011, USA
Phone: 515-294-6116
FAJ(: 515-294-0453

•

•

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

897

Docket Number_ _ _ __

Proposed UNI Policy on Split Faculty Appointments

Standard Motions

•

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for._ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4 .

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9 .

Return to petitioner because of decision not to docket at this time.

_ _10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

•
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Proposed UNI Policy on Split Faculty Appointments
drafted by Provost's committee on dual career couples
Dual Career Couple Committee Members: Mike Mixsell, Barbara Cutter, Robin Gurien, Leah
Gutknecht and Donna Vinton
The University of Northern Iowa is committed to the fullest use of available professional
expertise, including allowing the opportunity for faculty to request split appointments as long as
the split appointments are consistent with professional policies and the appropriate needs of an
academic unit. The concept of split appointments between two faculty members with similar
professional expertise has been widely adopted in colleges and universities across this country.
Having two persons split a single faculty position will enhance the professional expertise
available to students, will add curricular flexibility to the university, and will increase the
university's ability to recruit and retain quality faculty.
Because of the contractual differences between split positions and single full-time positions,
split-position issues must be carefully considered. This document presents a discussion of these
1ssues.

Definition

•

•

A split appointment is one in which two faculty members split one full-time probationary or
tenured position.

Conditions of Appointment
Persons considering a split position application for an advertised faculty position must decide
prior to the on-campus interview of the applicant pool if they wish to be considered together for
a split position. Any candidate who submits an application and asks to split a position will also
automatically be considered separately for the individual position, unless the candidate explicitly
states he or she wishes only to be considered only as a joint candidate. To be offered a split
position, both candidates must be ranked near the top of the applicant pool.
The University will also consider converting a single full-time appointment to a split-position
appointment upon the request of a full-time probationary or tenured faculty member. The faculty
member will make this request to the chair of his or her department PAC. The PAC will then ·
decide if the faculty member's partner is acceptable to them. Ifthe PAC approves the request it
will be forwarded on to the Department Head, and then the College Dean. The Department Head
and the College Dean must approve the appointment. All recommendations for employment are
also subject to approval by the President, Vice-President and Provost. After the faculty
member's partner is approved, but before the "offer to hire" has been made, the Affirmative
Action Selection Record is to be completed and processed.

Change in appointment

2

A person holding a split appointment has the opportunity to apply for a full time position in the
University once a search to fill the full-time position has begun. Should the individual be
appointed to a full-time position, the other person retains his or her part ofthe split position. By
mutual agreement of the Department PAC, Department Head, and College Dean, the remaining
individual may be offered a conversion of status to sole occupancy of the faculty position. Such
a change is neither automatic nor guaranteed.

•

In the event that one of the individuals holding a split position resigns, is denied tenure, or is
unable to continue his or her teaching duties for a period of time extending beyond an approved
medical or other leave of absence, the position of the other remains secure in its then current
status. By mutual agreement ofthe Department PAC, Department Head, and College Dean, the
remaining individual may be offered a conversion of status to sole occupancy of the faculty
position. Such a change is neither automatic nor guaranteed.

Duties and privileges of faculty
As regular, continuing members of the UNI faculty, split-position faculty have the same duties,
obligations, responsibilities, and privileges as all regular faculty. Each faculty member in the
split position is expected to meet the normal criteria for quality of teaching, research and service,
although each member will only be responsible for ~ of the normal quantity of teaching,
research and service. The total number of advisees assigned to the two individuals will not
exceed that normally assigned to a single, full-time faculty member. Each individual receives
faculty rank and has a full vote at all departmental and faculty meetings and elections.
Since the current full-time teaching schedule at UNI is six courses or course equivalents per year,
a full-time shared-position schedule is six courses per year. In any given term, by mutual
agreement with the Department Head, their individual loads may be less than or greater than onehalftime, but their individual loads should average one-halftime over any two-year cycle.

•

Each individual in a split appointment shall be provided with available and appropriate office
space, supplies and equipment.
Each individual is eligible to apply for all grants and awards, research and travel funds, including
Summer Fellowships and Professional Development Assignments, on the same basis as all other
full-time faculty. The University will base the compensation during a Professional Development
Assignment on the average number of courses taught per year calculated from the previous six
years of teaching, excluding unpaid leave periods.
Each individual faculty member in a split position is eligible for an increase in percent of time,
up to no more than 100% per person, on a semester by semester basis. For example, a person
whose contract stipulates a~ time appointment, may have that appointment increased to a%
appointment for a single semester or more, and it may later be reduced back to ~ time, at the
discretion of the Department Head and College Dean. However, the faculty member will be
evaluated for tenure and promotion on the basis of the percent of time stipulated in his or her
contractual agreement. If the contract stipulates a ~ time appointment, evaluation of the faculty
member's teaching, service and research expectations at tenure will be based on that percent,

•

,.

3

•

even if the faculty member has been routinely given an increase in percent of time on a semester
by semester basis.
If the College Dean, with the approval ofthe Department PAC and the Department Head, and the
faculty members in the split position make a permanently and contractually agreed upon increase
in the percent of time of the split position, all the percentages above would change accordingly.
For example, if two persons equally split a 1YJFTE (full time equivalent), each would be
responsible for % of the normal quantity of teaching, research and service, and would be
evaluated for tenure on that basis (as of the date the increase in contractual duties begins). This
new contract may also revise the timetable for tenure.

Tenure and Promotion
Each member of the split position will have the same tenure and promotion review schedules and
procedures as full-time faculty. Each faculty member in a split-position relationship is separately
and independently considered for contract renewal and for promotion and tenure.

•

In those cases where the University has initially appointed one person to a full-time position, and
then it is agreed to convert that appointment to a split position, part of that agreement will
include developing (with the Department PAC, Department Head and College Dean) an
equitable timetable for tenure review for both faculty members. The two members of the split
position do not need to come up for tenure or promotion at the same time .

Salary
Each individual in a split position will have a base salary. Having individual base salaries allows
the University to make appropriate merit salary increments and to develop split-position
appointments with individuals who have different experience or academic rank.
Salary payments will be made to each of the faculty members at the prorated average base salary
of the split position faculty members. That is, if the faculty members teach respectively three
courses in a given year, each will receive half of the average base salary calculated from the two
individual base salaries.
If one faculty member assumes the full-time position, the base salary of this faculty member will
be his or her individual split-position base salary, doubled.

Benefits:

•

Several fringe benefits are linked to the amount of compensation an individual receives in his or
her paycheck. The amount of a benefit accorded to an individual in a split position must be
calculated this way. Benefits that are linked to the amount of compensation earned by the
employee include group life insurance, long term disability, TIAA-CREF Retirement plan
contributions, unemployment insurance and workers compensation.

4
Other benefits are accorded to faculty with a half-time or greater appointment regardless of
paycheck amount, and these benefits will be provided to each individual in the split position as
well. They include Health and Dental Benefits, participation in Dependent Care and
Medical/Dental Expense Spending Account and the Employee Assistance Program.

•

The following fringe benefits are divided between persons splitting a position
• Moving Expenses
• Sick Leave
• Unpaid Family and Medical Leave (FMLA leave) as mandated by current federal law
All split position faculty are encouraged to meet with the Human Resources benefits manager to
discuss their specific benefits.

•

•

•

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title:

898

Docket Number

-----

Emeritus Status request, Barbara Lounsberry, Department of
English Language and Literature, effective 01/06

Standard Motions

•

_ _ 1.

Place at head of docket, out of regular order.

_ _2 .

Docket in regular order.

_ _3 .

Docket because of special circumstances for ._ _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4 .

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9 .

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Request for Faculty Emeritus Status at the University of Northern Iowa
Name

Department English Language & Literature

Barbara Lounsberry

I wish to retire from my position as ---=-P~r~o~f~e=s..:::s~o~r,___;o~f--=E~n~g"'""l~i..:::s~h~--------at the University of Northern Iowa, effective

__l_ I _1._ I _.2_0_0__6

Month

Day

Year

I have twenty (20) or more years of creditable service in higher education. (List institutions and
dates of employment.)
University of Northern Iowa

1973--1974

Institution

Date

University of Iowa

1974--1976
Date

Institution

University of Northern Iowa

1976 -- Present
Date

Institution
~~\,.Q.>A. \............. ~
Signature ofApplicant

December 5, 2005

---=s

•

Date

College Senate Chair: Include a statement verifying that ten (10) years of meritorious service
has been concluded with the University ofNorthern Iowa. (Use back of this form if more space
is required.)
.
&v-6a.Aa..... f......ov....J-.....;)~-~-•"Il-j W .../L_.e. .--\1{, ·~ a..~f-e-r ~D '"fe.t...r.S 6f
Ov\ fs -1--z:,...;r-t?J 1 )Aj ~vi UL
CL. ff-.-J I

uJ

~~~

Date

ol/e e Senate Chair

A~~·;~

~Date

IZ.

•

(p

/oo-

Dean of College

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this form : sign and submit to your department Head. When the process for approval has been
completed, the Provost's office will make copies and distribute them to each of the above signatories and the
Department of Human Resources .

UNIForm 2A
May,2000
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Calendar item

Title:
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Docket Number

-----

Emeritus Status request, Jan C. Robbins, Department of
English Language and Literature, effective 12/05

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3 .

Docket because of special circumstances for ._ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _----:

_ _5.

Refer to (administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Request for Faculty Emeritus Status at the University of Northern Iowa

Name

Jan C. Robbins

Department

I wish to retire from my position as Professor
at the University of Northern Iowa, effective
Month

English Language and
Literature

12 I 16 I 05
Day

Year

I have twenty (20) or more years of creditable service in higher education. (List
institutions and dates of employment.)

Univ. of Northern Iowa- 1976- 2005 (professor)
Rensselaer Polytechni Institute6 (assistant/associate professor)
University of Mione a - 1
- 97
tructor/assistant professor)

•

•

Dean of College

Date

University Faculty Senate Chair

Date

Provost and Vice President

Date

President

Date

Please prepare this fonn: sign and submit to your department Head. When the process for approval has
been completed, the Provost's office will make copies and distribute them to each of the above signatories
and the Department of Human Resources .

REC8VEtJUNI
MAR 2 1 2DOS

•
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Liberal Arts Core Category lD Review
Personal W ellness
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•

Committee: Forrest Dolgener, Larry Hensley, Nadene Davidson,
Tom Davis, LeaAnn Shaddox, Bill Callahan

1

•

Liberal Arts Core Category lD Review
Personal Wellness

Committee Members: Forrest Dolgener HPELS (chair), Larry Hensley HPELS, Nadene
Davidson HPELS, Tom Davis HPELS, LeaAnn Shaddox HPELS, Bill Callahan COE.
Category 1 Goals
1. Enhance students' abilities to read and listen critically and to write and speak
effectively by attention to how the gathering, analyzing, and presenting of
evidence and conclusions can be designed for specific purposes and audiences.
2. Enhance students' abilities to use quantitative data effectively and to apply
relevant mathematical and statistical concepts and methods to diverse problems
and situations.
3. Promote the acquisition of knowledge and the development of skills and
attitudes necessary for implementing positive health-related behaviors.

•

The specific goal that applies to the Personal Well ness Course is Goal #3 . The Personal
Wellness course is the only course that is designed to develop the acquisition of
knowledge and the development of skills hand attitudes necessary for implementing
positive health-related behaviors. The committee believes that the Personal Wellness
course, as currently offered, does what it is intended and mandated to do. As detailed in
the Course Review Questions, the objectives of the course specifically address this core
goal. Additionally, the committee believes that Goal #3 remains relevant to Category 1.
The maintenance of good health and wellness can play a major role in an individual's
ability to be productive throughout the lifespan and indeed can prolong the lifespan. Poor
health can rob an individual of their intellect, their creativity, and their productivity. A
healthy lifestyle can help ensure a high-quality of life during the fifth and sixth decades
of life during which productivity can be at its peak. It is also true that the longer one
practices positive health behaviors, the more impact they can eventually have. Therefore,
providing students with the necessary knowledge, skills and desires to implement positive
behaviors relatively early in their lives provides the best opportunity to make the greatest
long-term impact on their health.
Analysis of Student Outcomes and Competencies

•

Historically, the student outcomes and competencies for Personal Wellness have
been assessed by more traditional testing methods and by assessments of skill and fitness
levels using standardized tests for these components. The way in which each specific
course objective is assessed is detailed below. It is relatively simple to measure the
acquisition of facts and even the ability to use basic exercise science concepts and
nutrition concepts to develop diet and exercise programs, that if followed, will enhance
the quality and quantity of life. What becomes much more problematic, is assessing
whether this knowledge and skills will be used over the "long-haul" in order to affect
behaviors on a long-term basis that will eventually lead to a higher quantity and quality
of life. The problem is that the outcomes that best indicate that the Personal Wellness

2

course has achieved its stated goals and objectives are not evidenced for decades. In an
attempt to begin to collect more objective data that supports that the Personal Wellness
course does have a long-term impact, the committee is recommending that a systematic 3
or 4-year follow-up of students taking the Personal Wellness course as freshmen be
implemented. It is recommended that students who take Personal Wellness as freshmen
be followed-up each year to determine their health behaviors and whether or not they
have changed for the better or worse after taking Personal Wellness. This approach
would at least provide some data relative to the effectiveness of the Personal Wellness
course in changing behaviors for a longer time period.

•

The specific objectives/outcomes of the Personal Wellness course and the method
currently used for their assessment are listed below. These objectives/outcomes are used
to determine the course content and the type of activities used in the lab sections.
Objective 1. Students will gain knowledge to be able to distinguish between
healthy behaviors and risky behaviors. Assessed with written test in lecture.
Objective 2. Students will demonstrate an understanding of the decisionmaking process related to the selection of healthy and risky behaviors.
Assessed with written test in lecture.
Objective 3. Students will demonstrate an understanding of the role of
exercise theory, nutrition, stress management, and healthful sexual and
substance use decision-making in maximizing their quality of life. Assessed
with written test in lecture.
Objective 4. Students will assess various personal health risk behaviors,
including physical fitness level, dietary habits, stress management, alcohol
and drug use behaviors and sexual behaviors. Risk levels with respect to
substance abuse, stress, and sexual risk are assessed with standard health risk
appraisals that students do outside of class as assignments. Dietary assessment is
performed using standard diet assessment software and 1 to 3 day diet recalls.
Fitness levels (cardiorespiratory fitness, muscular strength and endurance,
flexibility, and body composition) are assessed with pre- and post-testing in the
activities lab.
Objective 5. Students will demonstrate an understanding of the role of
lifetime conditioning and lifetime skill activities in maximizing their quality
of life. Assessed with written test in lecture.
Objective 6. Students will experience the process of becoming more
physically fit through participation in moderate to vigorous physical
activities contributing to health-related fitness. Assessed with attendance and
participation in activity labs and through pre- and post-testing of fitness
components at the beginning of and at the end of the activity labs.
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Objective 7. Students will learn or increase their skill in a lifetime skill
activity which will have the potential to enhance their long-term health if
adhered to on a regular basis. Assessed with attendance/participation in
lifetime skill activity lab and by performing pre- and post-testing of skill.
Objective 8. Students will develop and learn to adapt ~o their lifestyle a
personalized physical activity program that, if followed over the long-haul,
will have the potential to enhance their quantity and quality of life. Assessed
through the development of a 4-week excise program using the concepts of
exercise science including intensity, frequency, duration and mode of exercise.
Additionally, students develop a 1-week program that expends a designated
number of calories based on their personal objectives, time availability, and
efficacy.
Enrollment Record

•

A detailed enrollment for the Personal Wellness course for each year since the
previous review was performed (1999) is provided in the Appendix. The total number of
enrolled students for each school year was as follows: Year 2000-2,018 students; Year
2001-2,259 students; Year 2002-2,205 students; Year 2003- 2151; Year 20042, 172. All students are enrolled for 3 hours credit.
Research Examining Student and Faculty Perceptions of the Course
In 2003-04, the Health Interests and Practices (IITP) Questionnaire was
administered in all sections ofPersonal Wellness (data is also available for 1998-99).
The lllP questionnaire is a I 00-item instrument that includes eight demographic-type
questions, 37 questions inquiring about students' health interests, and 55 questions
inquiring about students' health behaviors.
Demographics
The number of respondents for 2003-04 was 1646. Since 1998-99, there has been
a shift in the age distribution of students enrolled in Personal Wellness. In 1998-99, 75%
ofPersonal Wellness students were under age 21. In 2003-04, the number of students
under age 21 had dropped to 65%. In 1998-99, 65% of students were in their first cir-· :• ·
second year of college and in 2003-04 that had dropped to 51%. Apparently more
students are taking Personal Wellness later in their programs.

•

Over the past five years, there has also been a change in what students identify as
their "current residence." While the same percent of students (8% each year) report they
live off campus with family, in 1998-99, 65% of Personal Wellness students reported
living in the residence system and in 2003-04 that dropped to 44%. At the same time, the
percent of students reporting living off-campus with other students increased from 24%
to43%.
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There are also differences in the amount of time students work for pay while
attending school. In 1998-99, 45% of students reported they did not work. In 2003-04,
that percent had dropped to 36%. In all other categories (working 1-10 hours, 11-20, 2130, and 31 or more hours), the percent of students working was greater in 2003-04 than
was true in 1998-99.

•

Student Health Interests
The HIP questionnaire reveals that students are interested in the their own health
and specifically in the topics that are a part of the Personal Wellness curriculum. Eightytwo percent report being moderately, highly or very highly interested in "college lifestyle
and health." Regarding sexual decisions and intimacy, sexually transmitted diseases,
mv and birth control, 72%, 69%, 75% and 68% respectively, reported being interested.
Nutrition-related topics were also of interest to students. Nutrition needs of college
students, weight control, cholesterol, and eating disorders were of interest to 83%, 82%,
66% and 60%, respectively. Physical fitness (85%) and its assessment (77%), and high
blood pressure (59%) were also of interest to students. Eighty-four percent of students
reported moderate, high or very high interest in stress and stress management and 77%
were interested in emotional health issues. Sixty percent were interested in drug use
behaviors.
Health Behaviors
Data on selected health behaviors reveal students have health risks or concerns
that need to be resolved. In 1998-99, 42% reported attempting to lose weight more than
once in the previous six months. That increased to 47% in 2003-04. During the same
period, there was a 5% increase (24% to 29"/o) who reported eating at fast food
restaurants approximately once or more every 3 days. Approximately 70% of Personal .
Wellness students are sexually active. Of the sexually active population, 3.8% reported
having multiple partners in 1998-99. That dropped to 30% in 2003-04. Even though
many students have multiple sex partners, many (30% in 1998-99 and 39% in 2003-04)
never use a condom. The data reveal interaction between students' drinking and sexual
behaviors. Thirty-four percent of sexually active students in 1998-99 reported engaging
in sex that would not have occurred had they not been drinking. That increased to 41%
of sexually students in 2003-04. Smoking was reported as being stable from 1998-99 to ,
2003-04. Eleven percent of students reported being daily smokers in each year. Sixt~
and seventeen percent of men respectively, reported being users of smokeless tobacco in
1998-99 and 2003-04.
In addition to the questionnaire distributed to students, all faculty in HPELS were
given a questionnaire regarding their perceptions ofPersonal Wellness in February 2005.
Of the 48 faculty given copies, 20 were returned either partially or fully answered. A
copy of the questionnaire is in the Appendix. The questions were regarding the relative
importance of the topics covered and how effectively they were being covered. Both
types of questions were used a rating scale from 1-7 with I being no importance and poor
coverage to 7 being highest importance and excellent coverage. Additionally, the
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responder was asked to identify what they perceived to be the major strengths,
weaknesses, and changes that should be made. Below is a summary of the responses.
Lecture Component
Contemporary Threats
• Alcohol
• Cancer
• Heart Disease
• Smoking, Tobacco
• Sexually
Transmitted Disease
Decision Making
Exercise Theory
Nutrition
Stress Management
Tattooing
Violence

Relative Importance
(Average Response)

Coverage Effectiveness
(Average Response)

6.3
5.2
6.0
6.2
5.8

5.0
4.9
5.9
5.5
5.5

5.6
6.2
6.3
6.0
3.1
5.4

5.8
6.4
5.9
6.3
Not Covered

5.0

Relative to the perceived strengths and weaknesses of the course, most of the responding
faculty identified strengths and weaknesses that were very consistent with those
identified by the committee in the course review questions. Those strengths and
weaknesses are:

Major Strengths
A. The specific topical areas covered in the course have the potential to
impact positively or negatively on the long-term quality and quantity of
life. If the recommendations provided in the course are followed, quality
and quantity of life likely will be enhanced. If the recommendations are
not followed, quality and quantity of life likely will be diminished. The
longer positive behaviors are maintained, the greater the potential for
significant benefit.
B . The activity labs provide an opportunity for students to plan, develop, and
implement an activity strategy that can impact the remainder of their life. ··
By providing a positive experience in several activity environments,
students are more likely to maintain an active lifestyle.
C. The lecture sections and many of the activity labs are taught by full-time,
highly-qualified and enthusiastic staff (full professors, associate
professors, assistant professors, and instructors) that not only have
expertise in content areas but who also serve as role models for students.
D. All activity sections are taught in the Wellness Recreation Center, a stateof-the-art facility that provides a highly desirable environment for the
various classes. Additionally, all instructor offices are in the WRC,
providing easy access for students.
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E . The scheduling of the lecture and activity labs was changed in the Fall 04
semester to provide better access for students. It is easier for students to
register for lecture and labs without blocking out times for their other
classes.
F. The University's strategic plan regarding use of technology in class
content delivery is adhered to in both the lecture and labs. Even though the
lecture is taught in a large-group environment, technology is evidenced in
the use of power point for delivery of content and a dedicated website for
the course. In the labs, various technology is used including heart
monitors and instrumentation for determining body composition.
G. A variety of alternative methods of accessing course materials are
available to students. Lecture notes are provided on the website, extra
credit assignments are available, and a CD of the exercise theory and
decision-making content is available at the IR.TS lab in SEC.
H. A concerted effort is made by the lecture and lab instructors to maintain
synergy between the lectures and labs. The labs reinforce and provide for
a hands-on use of the concepts presented in the lecture.
I. The students are exposed to diversity in the labs. Numerous foreign
graduate students are teaching assistants in the activity labs.
J. There is great diversity in the types of activity labs students can choose.
K. The grading across sections is consistent.
L. Multiple sections are offered in the Fall, Spring, and Summer semesters. ·
M. A non-traditional student section is offered each semester in order to better
meet student needs.

Major Weaknesses
A. The majority of the staffing for the Personal Wellness class is provided by the
division of Physical Education within the School ofHPELS. Specific content
areas in the course are in the Health Division domain of expertise and are
staffed by the Health Division. However, the staffing by the Health Division
does not seem to be high on their priority list and sometimes is left to the last
for staffing assignment.
B. The Personal W ellness coordinator does not have adequate input into the
selection of graduate assistants to be used in the lab activity classes. This
sometimes results in lesser qualified and motivated graduate assistants
teaching activity labs.
C. Evaluation of content areas by the students indicate less interests/need for the
Contemporary Threats section even though data indicates students continue to
make poor choices in this area. Some of this dissatisfaction may stem from
the fact that this is the content area most subject revolving-door instructors.
More consistency of instructors in this area would probably help diminish
student's concerns.
D. Delivery of the activity labs is equipment intensive. There is no formal plan
or budget for equipment replacement/repair. There needs to be a budget for
this so equipment can be maintained and replaced when necessary.
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Needed Changes
A. The review committee has recommended that one section of Personal
Wellness lecture be implemented on-line for the Fall 05 semester in order to
determine the feasibility of this method of delivery . If this proves
successful/feasible, more on-line sections can be offered in future semesters
making it easier for students to schedule the Personal Wellness course.
B . The Coordinator of Personal Wellness needs to have more input into the
selection of graduate assistants assigned to teaching in the Personal Wellness
course.
C. The assignment of instructors to Personal Wellness should have a higher
priority than currently is the case.
D. There should be a specific budget for equipment replacement/maintenance.
E. There should be a better attempt to determine whether or not the Personal
Wellness course as currently offered does change behaviors and attitudes over
a longer period of time than the 15 weeks the students are in the course. It is
recommended that a follow-up of students who take the Personal Wellness
course as freshmen be made each year during their continued stay at UNI be
undertaken in order to provide more objective data regarding this issue.
F. Further consideration should be given to adding violence and financial
wellness as content areas. In order to do so some of the existing content
would need to be reduced .

Executive Summary
The Personal Wellness course has been evolving since its inception in 1985.
After 15 years of delivering the course, there are still improvements that can and should
be made. One of the areas of greatest concerns to the review committee is the balance
within the course content relative to teaching what we, as experts, know is and will be
problematic for students' long-term health with what the students are "interested" in.
Unfortunately, not all students perceive the benefit of the information and skills taught in
Personal Wellness and maybe never will until poor health affects their lifestyle or their
very being. Even though not all students agree that all topics are worthwhile, the
committee strongly feels that there is ample data to support the inclusions of the major
topics covered and that there are probably topics that would be beneficial to cover but are
prohibited by inadequate time.
There has been a concerted effort to alleviate past student concerns with the
course. In the Spring of2005, the lecture and labs were scheduled differently in order to
make the course more accessible to more students. Also, in an attempt to make the
course even more accessible, the committee is recommending that a trial lecture section
be offered on Web CT in the Spring 2006 with the hope of offering more sections online
in the future should it prove feasible.
Another ever-present problem has been the lack of a budget to support equipment
maintenance and replacement. Unlike most other course, the Personal Wellness course
relies on significant amounts of equipment. Unfortunately, even though we have a great
facility, there is no budget for equipment replacement or maintenance. When as many
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student use the facility for Personal Wellness labs (2000 per year) 2-3 times per week, it
produces equipment wear and tear and eventual failure. There needs to be a budget for
equipment replacement and maintenance.
Additionally, there is an ongoing need for Personal Wellness to be higher on the
staffing priority list. This need is evident in two ways. First, there needs to be a higher
priority placed on staffing the lecture portion of the course with full-time, motivated and
enthusiastic teachers who will teach the same topical areas most if not all semesters.
Secondly, the coordinator of the Personal Wellness course should have more input into
the selection of teaching assistants who teach in the activity labs. Since these teaching
assistants will typically assume responsibility for two or three lab section for two or more
semesters, it is important that they be adequately qualified in the classes taught.
Although these are recommendations that will make the Personal Wellness course
a better course, the committee recognizes the depressed fiscal environment in which the
University has been operating for the past several years. The Personal Wellness course
is currently at the same quality level of most other University courses. It is probably not
a lot better nor is it a lot worse than most other courses. However, even with tight
budgetary constraints, we should strive to make improvements whenever we can in order
to truly put students first.

•

•

•

•

Liberal Arts Core Course Review Questions
Course: Personal WeUness
Category: Core Competencies
March 2005
Course Number and Title: 440:010 Personal Wellness
Course Catalog Description: Concepts of exercise science, nutrition, stress
management, contemporary threats, and decision making. Assessment, application, and
participation in lifetime fitness and skill activities.
Credit Hours: 3 hours
Liberal Arts Core Category: Category 1, D.
1. Does the catalog description reflect the course as it is currently delivered?
Are changes in the catalog description or course content needed? H so,

identify needed changes.

•

The catalog description reflects the way the course is currently delivered. There
are no changes in the in the course description needed at this time .

2. In what ways does this course serve the purposes of this category?
The purpose of this category (1D) that is specific to Personal Wellness is the
acquisition of knowledge and the development of skills and attitudes necessary for
implementing positive health-related decisions. The Personal Wellness course fulfills
the purpose first by providing the knowledge necessary for implementing positive
health-related behaviors through the lecture p<>rtion of the course. Secondly, the
purpose is fulfilled by the laboratory portion of the course. In the labs, student apply
the concepts presented in the lecture to activity situations in order to better understand
the concepts and to see the concepts in "action." The labs also allow students the
opportunity to select lifetime physical activities in which they can develop their skill
so the activity will be more enjoyable and more likely to be continued over the longterm and thereby positively affect ~eir affect lo11g-term health.

3. Since the last category review, have changes in the relative emphasis of
content areas been made? H so, identify the changes.
Since the last category review (1999), no changes in the relative emphasis of
content has been made. Obviously, the specific content has been updated and kept
current, but the same amount of emphasis is placed on the content areas.

•

4. H multiple sections are offered, how is comparability of content and grading
across sections assessed and insured?
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Multiple sections ofboth the lecture and labs are offered. During the Fall and
Spring semesters, in the lecture portion of the course, the same full-time instructor
teaches the same content area for all sections in any particular semester. This helps to
ensure that the same content is delivered to each section. The lecture instructors may
change from semester to semester, but each semester the same content is taught for
the same number of weeks. In fact, for three of the four major content areas, the same
instructors have been delivering the course for several years. There is a different
instructor for the lecture portion of the course during the 8-week summer session, but
again, the same content is delivered. Relative to grading, the same test is given to all
students.
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Additionally, each semester, a special non-traditional section is offered through
Continuing Education (at UNICUE). Although the same content areas are taught,
there is a different emphasis placed on the specific content in order to make it more
applicable to older students (30-60 years old). The same instructor has been
delivering the non-traditional sections for 5 years.
It has been more of a challenge to ensure that the laboratory sections are delivered
in a consistent fashion because there is greater tum-over of instructors from year to
year due a larger role played by graduate assistants. However, there is an emphasis
placed on consistency from lab section to lab section by doing the following: (a) All
aerobic laboratory sections do the same lab activities. The mode of exercise is
different, but the activities are the same. (b) Prior to a graduate assistant being given
sole responsibility for a lab section, they spend one semester with assisting a full-time
instructor. Also, because most graduate assistants stay for 2 years, there is more
consistency than if they changed each year. (c) The same grading components and
grading scale is used in each lab.

•

5. What are the primary instructional methods used in the course? What
type(s) of student activities are included in the course?
The instructional methods are of two types. Because there is normally 200-300
students in each lecture section, the delivery of material is primarily through lecture
and use of Power Point. Some videos are used and there are some
demonstrations/participation (stress reduction) activities. Due to the large numbers in
each section, activities that require extensive writing are not included. Even though
there are written assignments in the lectures, they are not extensive and the purpose is
not to assess the students writing skills.
There is anywhere from 25-50 students in each lab section depending on the
specific activity. The labs primarily use hands-on learning activities. The students
are either doing formal laboratory activities which require exploration, collection of
personal data, and some type of evaluation/write-up of the information or they are
engaging in exercise. The emphasis in the labs is on applying the concepts taught in
the lecture on exercise science. The students keep a diary during the 8-week aerobic
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activities lab which quantifies and qualifies the amount and type of exercise they
doing during the week.

6. In what ways does this course help students develop the Liberal Arts Core
proficiencies?
The core competency developed by the Personal Wellness Course is the
acquisition of knowledge and the development of skills and attitudes necessary for
implementing positive health-related decisions. The first part of the competency, the
acquisition of knowledge, is achieved primarily through the lecture component of the
course. The objective of each section covered in the lecture is to provide current
knowledge relative to risk and both short-term and long-term health and how to lower
that risk throughout the lifespan. The development of skills for implementing
positive health-related decisions is addressed both in the lecture and in the labs. For
example, skills relative to stress reduction are covered in the lecture whereas skills
relative to exercise behaviors are primarily covered in the lab sections. Both the
lecture and labs attempt to develop/change attitudes by providing the necessary
information supporting the need to develop/change attitudes and then by providing
enjoyable experiences in an activity setting to that further reinforce the desirable
behavior. A conscious effort is made to make the lab experiences at worst tolerable
and at best enjoyable so students are more likely to continue activity throughout the
lifespan .
(Note: Even though the Personal Wellness course is not part of Category 4, the
course does help develop the competency of investigating matter and energy acting
within complex organic systems. Much of the course deals with the human body and
how it is affected by exercise, nutrition, etc. Additionally, the nutrition section
develops an understanding of energy.)

7. How is student achievement of the course objectives assessed?
Following are the student objectives and the indication of how each are assessed and
any proposed changes in the assessment process.

Objective 1. Students will gain knowledge to be able to distinguish between
healthy behaviors and risky behaviors. Assessed with written test in lecture:
Objective 2. Students will demonstrate an understanding of the decisionmaking process related to the selection of healthy and risky behaviors.
Assessed with written test in lecture.
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Objective 3. Students will demonstrate an understanding of the role of
exercise theory, nutrition, stress management, and healthful sexual and
substance use decision-making in maximizing their quality oflife. Assessed
with written test in lecture.
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Objective 4. Students will assess various personal health risk behaviors,
including physical fitness level, dietary habits, stress management, alcohol
and drug use behaviors and sexual behaviors. Risk levels with respect to
substance abuse, stress, and sexual risk are assessed with standard health risk
appraisals that students do outside of class as assignments. Dietary assessment is
performed using standard diet assessment software and 1 to 3 day diet recalls.
Fitness levels (cardiorespiratory fitness, muscular strength and endurance,
flexibility, and body composition) are assessed with pre- and post-testing in the
activities lab.
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Objective 5. Students will demonstrate an understanding of the role of
lifetime conditioning and lifetime skill activities in maximizing their quality
of life. Assessed with written test in lecture.
Objective 6. Students will experience the process of becoming more
physically fit through participation in moderate to vigorous physical
activities contributing to health-related fitness. Assessed with attendance and
participation in activity labs and through pre- and post-testing of fitness
components at the beginning of and at the end of the activity labs.
Objective 7. Students will learn or increase their skill in a lifetime skill
activity which will have the potential to enhance their long-term health if
adhered to on a regular basis. Assessed with attendance/participation in
lifetime skill activity lab and by performing pre- and post-testing of skill.
Objective 8. Students will develop and learn to adapt to their lifestyle a
personalized physical activity program that, if followed over the long-haul,
will have the potential to enhance their quantity and quality of life. Assessed
through the development of a 4-week excise program using the concepts of
exercise science including intensity, frequency, duration and mode of exercise.
Additionally, students develop a 1-week program that expends a designated
number of calories based on their personal objectives, time availability, and
efficacy.
It is extremely difficult over a 15-week period to be able to determine if attitudes and
behaviors have really changed to the extent that long-term health will be enhanced.
The committee has extensively discussed ways in which we could better measure
whether the course really changes attitudes and behaviors. Ultimately, the success·or
failure of the Personal Wellness course to enhance the long-term health of the student
could not be determined until decades later. Ideally, doing follow-up assessments of
fitness status and risk levels 10, 20, 30 years down the road would help answer the
question Due to the impractical nature of this approach, an alternative could be to
follow students for the period of time they are at UNI after they have taken Personal
Wellness ideally as freshmen. This would at least provide some short-term indication
of behaviors and behavior change.
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8. What are considered to be the major strengths of the course? What re the
major weaknesses? What, if any, changes are needed?
Following are the major strengths, weaknesses and needed changes as perceived
by the committee.

Major Strengths

•

•

A. The specific topical areas covered in the course have the potential to
impact positively or negatively on the long-term quality and quantity of
life. If the recommendations provided in the course are followed, quality
and quantity oflife likely will be enhanced. If the recommendations are
not followed, quality and quantity of life likely will be diminished. The
longer positive behaviors are maintained, the greater the potential for
significant benefit.
B. The activity labs provide an opportunity for students to plan, develop, and
implement an activity strategy that can impact the remainder of their life.
By providing a positive experience in several activity environments,
students are more likely to maintain an active lifestyle.
C. The lecture sections and many of the activity labs are taught by full-time,
highly-qualified and enthusiastic staff (full professors, associate
professors, assistant professors, and instructors) that not only have
expertise in content areas but who also serve as role models for students.
D . All activity sections are taught in the Wellness Recreation Center, a stateof-the-art facility that provides a highly desirable environment for the
various classes. Additionally, all instructor offices are in the WRC,
providing easy access for students.
E. The scheduling of the lecture and activity labs was changed in the Fall 04
semester to provide better access for students. It is easier for students to
register for lecture and labs without blocking out times for their other
classes.
F. The University's strategic plan regarding use of technology in class
content delivery is adhered to in both the lecture and labs. Even though the
lecture is taught in a large-group environment, technology is evidenced in
the use of power point for delivery of content and a dedicated website for
the course. In the labs, various technology is used including heart
monitors and instrumentation for determining body composition.
G. A variety of alternative methods of accessing course materials are
available to students. Lecture notes are provided on the website, extra
credit assignments are available, and a CD of the exercise theory and
decision-making content is available at the IRTS lab in SEC.
H. A concerted effort is made by the lecture and lab instructors to maintain
synergy between the lectures and labs. The labs reinforce and provide for
a hands-on use of the concepts presented in the lecture.
I. The students are exposed to diversity in the labs. Numerous foreign
graduate students are teaching assistants in the activity labs.
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J.
K.
L.
M.

There is great diversity in the types of activity labs students can choose.
The grading across sections is consistent.
Multiple sections are offered in the Fall, Spring, and Summer semesters.
A non-traditional student section is offered each semester in order to better
meet student needs.

•

Major Weaknesses
A The majority of the staffing for the Personal Wellness class is provided by the
division of Physical Education within the School ofHPELS . Specific content
areas in the course are in the Health Division domain of expertise and are
staffed by the Health Division. However, the staffing by the Health Division
does not seem to be high on their priority list and sometimes is left to the last
for staffing assignment.
B. The Personal Wellness coordinator does not have adequate input into the
selection of graduate assistants to be used in the lab activity classes. This
sometimes results in lesser qualified and motivated graduate assistants
teaching activity labs.
C. Evaluation of content areas by the students indicate less interests/need for the
Contemporary Threats section even though data indicates students continue to
make poor choices in this area. Some of this dissatisfaction may stem from
the fact that this is the content area most subject revolving-door instructors.
More consistency of instructors in this area would probably help diminish
student's concerns.
D. Delivery of the activity labs is equipment intensive. There is no formal plan
or budget for equipment replacement/repair. There needs to be a budget for
this so equipment can be maintained and replaced when necessary.

•

Needed Changes
A The review committee has recommended that one section ofPersonal
Wellness lecture be implemented on-line for the Fall 05 semester in order to
determine the feasibility of this method of delivery. If this proves
successfuVfeasible, more on-line sections can be offered in future semesters
making it easier for students to schedule the Personal Wellness course.
B. The Coordinator of Personal Wellness needs to have more input into the
selection of graduate assistants assigned to teaching in the .Personal Wellness
course.
C. The assignment of instructors to Personal Wellness should have a higher
priority than currently is the case.
D. There should be a specific budget for equipment replacement/maintenance.
E . There should be a better attempt to determine whether or not the Personal
Wellness course as currently offered does change behaviors and attitudes over
a longer period of time than the 15 weeks the students are in the course. It is
recommended that a follow-up of students who take the Personal Wellness
course as freshmen be made each year during their continued stay at UNI be
undertaken in order to provide more objective data regarding this issue.
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9. Additional faculty, head, and/or dean concerns or comments.
The following concerns were expressed by the Director of the School ofHPELS:

A. There is no equipment budget for maintaining and replacing equipment
necessary for the Personal Wellness course. A yearly budget of $40,000 would
meet the need.
B. Some have expressed concern that graduate assistants teach some of the
activity labs for Personal Wellness which is contrary to the University's stated
position of having full-time faculty in the classroom as much as possible.
However, the University administration opted to have teaching assistants fill the
void left when the School ofHPELS decoupled itself from the Athletic
Department and thereby lost the services of coaches teaching some of the courses.
It was a cheaper option.
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CLASS SIZE REPORT
440:010 PERSONAL WELLNESS LECTURES
The registrar's office provided class size reports for each course
section in the category based on :fd week enrollments.

SECTION

SEMESTER

TOTAL NUMBER
ENROLLED

TOTAL CREDIT
HOUR

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000
Spring 2000 Total

120
69
124
125
124
116
70
111
22
881

360
207
372
375
372
348
210
333
66
2,643

440:010-01
440:010-02

Summer 2000
Summer 2000
Summer 2000 Total

89
23
112

267
69
336

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Fall2000
Fall2000
Fall2000
Fall2000
Fall2000
Fall2000
Fall2000
Fall2000
Fall2000
Fall 2000 Total
YEAR 2000 TOTAL

127
126
128
123
128
128
120
121
24
1,025
2,018

381
378
384
369
384
384
360
363
72
3,075
6,054

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001
Spring 2001 Total

119
95
127
124
125
122
93
122
20
947

.

357 '·
285
381
372
375
366
279
366
60
2,841

Fall2001

129

440:010-06

345
342
375

987

•

•

•

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Spring 2003
Spring 2003
Spring2003
Spring 2003
Spring 2003
Spring 2003
Spring 2003
Spring 2003
Spring 2003
Spring 2003 Total

119
116
124
125
125
125
117
120
18
989

357
348
372
375
375
375
351
360
54
2,967

440:010-01
440:010-02
440:010-03

Summer 2003
Summer 2003
Summer 2003
Summer 2003 Total

44
56
28
128

132
168
84
384

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Fall 2003
Fall 2003
Fall2003
Fall2003
Fall2003
Fall 2003
Fall 2003
Fall2003
Fall2003
Fall 2003 Total
YEAR 2003 TOTAL

130
124
128
130
127
124
125
124
22
1,034
2,151

390
372
384
390
381
372
375
372
66
3,102
6,453

440:010-01
440:010-02
440:010-03
440:010-04
440:010-05
440:010-06
440:010-07
440:010-08
440:010-09

Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004
Spring 2004 Total

125
105
124
126
125
123
59
109
20
916

375
315
372
378
375
369
177
327
60
2,748

440:010-01
440:010-02
440:010-03

Summer 2004
Summer 2004
Summer 2004
Summer 2004 Total

50
50
15
115

150
150
45
345

•

•

Personal Wellness- Faculty Survey

•

Directions: Please assess each of the components of the Personal Wellness from two perspectives: (1) What is your
perception of the relative importance of each component of the class? (2) To what degree do you believe we are currently
achieving effective delivery of each component? Circle the appropriate number in the column provided.

Lecture Component
Contemporary Threats
• Alcohol
• Cancer
• Heart Disease
• Smoking, Tobacco
• STI
Decision Making
Exercise Theory
Nutrition
Stress Management
Tattooing
Violence

Laboratory Component

•

•

Aerobic Combo
Aerobic Cross Training
Aerobic Dance and Exercise
Aqua Aerobics
Back Packing
Badminton
Bike Conditioning
Canoeing
Capoeira
Cardiac Kick Boxing
Cross Country Skiing
Dance
• Ballet
• Ballroom
• Jazz
• Modern
• Swing

• Tal'
Foil Fencing
Golf
Indoor Cycling
JiuJitsu
Judo
Karate
Mind/Body
Mountain Biking
Rock Climbing
Roller Flading
Skin Diving
Skin! Scuba
Snorkeling
Strength Conditioning
Table Tennis
TaiChi
Tennis

Relative Importance
1 =No Importance 7 = Hi!!:hest lmoortance

1
1
1
1
1
1
1
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5
5

6
6
6
6
6
6
6
6
6
6
6

7
7
7
7
7
7
7
7
7
7
7

Relative Importance
1 =No Importance 7 = Highest Importance
2 3 4 5 6 7
I
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7

I
1
I
I
1
1
1
1
I
I
1
I
I
1
1
1
I
1
1
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5

5
5
5
5

5
5
5
5
5

5
5
5
5

6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6

7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7

Current Achievement Level
1 =Low 7 = High NA =No Opinion

1
1
1
1
1
1
I
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4

5
5

5
5
5
5
5
5
5
5
5

6
6
6
6
6
6
6
6
6
6
6

7
7
7
7
7
7
7
7
7
7
7

NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA

Current Achievement Level
1 =Low 7 =High NA =No Opinion
I
2 3 4 5 6 7 NA
I
2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
I
2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
I
2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
I
2 3 4 5 6 7 NA

I
I
I
I
I
I
I
I
I
I
1
I
1
I
1
1
1
1
1
1
I
1
I

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5
5

5
5
5
5
5
5
5

5
5
5
5

5

6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6

7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7

NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
NA
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Volleyball
Walking!_Jogging
Weight Training
WuShu
Yoga! Plates
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. ;!·:i:Relatlve Importance '·:~)'; .>:;~, : f :::; ='"'~~·:: current-Achievement Level l' .
\ ' 1;. No lmportan·ce 7 = Hiehe5t Importance :.;" ' 1 =Low 7 = Hl2h · NA =No Opinion·
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7
1 2 3 4 5 6 7
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7 NA
1 2 3 4 5 6 7

<'~i:;'.,:;r;'

What are the major strengths of personal wellness?

•

What are the major weaknesses of personal wellness?

•
Are there any changes that need to be made to insure the integrity of the personal wellness offering?

What has been your role in delivering personal wellness?
Check all that apply:
_Lecturer _Aerobic lab instructor _Lifetime activity instructor

•
None

_Other (please describe)

